
 

Analyzing the promotion of social skills 
and values in physical education 
texts and programmes 

Loubna Belabbes1*,A-F , Omar Ben Rakaa2,A,E,F , Moulay Smail Hafidi 

Alaoui1,C,E,F  
1 Department of Learning, Cognition and Educational Technology, Faculty of Education 

Mohammed-V University, Rabat, Morocco 
2  Multidisciplinary Laboratory in Education Sciences and Training Engineering (LMSEIF). Sport 

Science Assessment and Physical Activity Didactic. Normal Higher School (ENS-C), Hassan II 

University of Casablanca, Morocco 

*Corresponding author: Loubna Belabbes; Department of Learning, Cognition and Educational 

Technology, Faculty of Education Mohammed-V University, Rabat, Morocco; email: 

loubna.belabbes2@um5.ac.ma 

  

Received: 2025-02-28 

Accepted: 2025-05-19 

Published: 2025-12-12 

ABSTRACT 

Background: Global education systems increasingly emphasize holistic 

development by integrating social skills and ethical values into curricula, with 

physical education playing a central role in shaping students' cognitive, emotional, 

and civic competencies.  

Objectives: This study examines how educational programs and policy documents 

promote social skills (e.g., empathy, communication, collaboration, autonomy) 

and ethical principles, with particular attention to the contribution of physical 

education in fostering academic achievement and responsible citizenship. 

Methods: A structured literature review was conducted, applying predefined 

eligibility criteria and guided by socio-emotional learning and self-determination 

theory. Forty-five academic and institutional texts (published between 2013 and 

2023), including frameworks from UNESCO and the Moroccan Ministry of 

Education, as well as programs such as PATHS and Second Step, were analyzed 

across diverse linguistic and cultural contexts, with a primary focus on Morocco. 

Results: Communication (11.11%; 5/45), autonomy (8.89%; 4/45), and 

cooperation (8.89%; 4/45) emerged as the most frequently emphasized 

competencies in both Moroccan and international curricula. Physical education 

was found to reinforce resilience, leadership, and collaborative skills, whereas 

empathy (4.44%; 2/45) remained underrepresented—reflecting the prevailing 

prioritization of technical rather than socio-emotional competencies. 

Implementation remains constrained by structural barriers, including limited 

resources and cultural misalignment, despite the legislative support of Morocco's 

framework law 51-17. 

Conclusions: Embedding social skills within physical education supports students' 

holistic development. Achieving meaningful implementation requires: (1) short-

term alignment of system-level policies and teacher training, and (2) long-term 

cultural adaptation of programs supported by measurable monitoring indicators. 
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INTRODUCTION 

The promotion of social skills and ethical principles is essential for a holistic 

education, particularly in the context of physical education and studies (2000-2013). 

Education systems worldwide aim to develop cognitive abilities, emotional 

intelligence, and ethical responsibility (Burnett, 2023; UNESCO, 2014). It is 

increasingly essential to foster skills such as empathy, communication, collaboration, 

and self-regulation. These skills guarantee academic success and prepare students to 

become engaged citizens (Durlak et al., 2011). Research is increasingly focusing on 

integrating these skills into programs aimed at reinforcing social values (Levermore, 

2011). 

This article examines texts and programs designed to promote social skills and 

values in education. It examines theories, plans, and initiatives aimed at improving 

social skills, particularly in physical education (Suryadi et al., 2024). Sato et al. (2024) 

stated that skills such as autonomy, communication, teamwork, and compassion 

determine academic and emotional outcomes. These extend beyond academics, 

particularly in physical education, by integrating social-emotional growth with 

physical development (Zhang et al., 2025). 

Durlak et al. (2011) stated that the theoretical underpinnings of social skills 

acquisition derive from key psychological and pedagogical models. Social-emotional 

learning targets self-awareness, self-regulation, social awareness, relationships, and 

principled decision-making (Durlak et al., 2011; UNESCO, 2014). It links improved 

social skills to emotional intelligence and values development. SEL programs enable 

students to manage complex socio-emotional challenges and promote responsibility 

(Ministry of National Education, Vocational Training, Higher Education and 

Scientific Research, 2019).  

Programs such as PATHS (Promoting Alternative Thinking Strategies) and 

Second Step, repeatedly cited in the literature (Durlak et al., 2011; UNESCO, 2014), 

incorporate structured modules for emotion management and conflict resolution. 

This standard reference underlines their relevance, but a diversification of examples 

(e.g., local Moroccan programs) would enrich the contextualization. Second Step 

integrates SEL with violence prevention, offering structured development of social 

skills (Durlak et al., 2011). Suryadi et al. (2024) stated that physical education offers 

numerous opportunities to strengthen social skills. It emphasizes camaraderie and 

cooperation through physical and mental challenges (Zhang et al., 2025). Sato et al. 

(2024) also stated that it builds physical resilience while fostering social skills, such 

as communication and leadership. Autonomy and decision-making in group 

activities reinforce confidence and social interaction. 

Darnell (2011) suggests that Autonomy-Building programs in physical education 

are essential to the evolution of social ethics. Autonomy, according to self-

determination theory, promotes intrinsic motivation and individual responsibility 

(Sarkar & Page, 2022). Bjørndal & Ronglan (2021) allow students to make 

educational choices, which reinforces self-efficacy and autonomy. This is essential 

for advancing social and emotional competencies (UNESCO, 2014). Structured 

programs and theoretical models emphasize the development of social skills in 

education worldwide. The American Common Core integrates SEL into core 

subjects, promoting communication and collaboration (Durlak et al., 2011). 

UNESCO's sustainable education framework emphasizes the importance of global 

citizenship and social responsibility. These frameworks prepare students for the 
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interpersonal and ethical complexities of the 21st century. Durlak et al.'s (2011) 

research on promoting social skills spans theoretical and practical perspectives. 

Despite evidence of the effectiveness of PATHS and Second Step, widespread 

implementation faces obstacles (Durlak et al., 2011; Njelesani, 2011). Limited time 

and resources for non-academic areas hinder integration. Cultural adaptation 

remains crucial due to varied values and teaching styles (Sheppard-Perkin et al., 

2023). 

Hayhurst (2011) also stated that the integration of socio-emotional skills into 

school curricula is sparking debate about the balance between academic and 

emotional priorities. Critics argue that socio-emotional learning can reduce academic 

rigor (O'Leary & Khoo, 2013). Others argue that emotional and social skills are 

essential for long-term success (Digennaro & Sannella, 2022). This balance remains 

a key issue for educational reform. Cultivating social skills in education, particularly 

physical education, is an essential and evolving field (Giulianotti, 2021). This article 

contributes to the scientific discourse by analyzing texts and programs. It explores 

theories, approaches, and barriers to developing social skills. Targeting these skills 

brings significant benefits to student outcomes and well-being (Zhang et al., 2025).  

While studies have showń that there is a notable difference in the participation of 

students with special educational needs in sports and physical activities (Ben Rakaa 

et al., 2024b), as their classroom inclusions are significantly influenced by their 

teachers' perceptions and sense of pedagogical competence in inclusive physical 

education (Ben Rakaa et al., 2024c, 2024a). These extend beyond academics, 

particularly in physical education, by integrating social-emotional growth with 

physical development (Zhang et al., 2025). The theoretical underpinnings of social 

skills acquisition derive from key psychological and pedagogical models (Durlak et 

al., 2011). Social-emotional learning targets self-awareness, self-regulation, social 

awareness, relationships, and principled decision-making (Durlak et al., 2011). It 

links improved social skills to emotional intelligence and values development.SEL 

programs enable students to manage complex socio-emotional challenges and 

promote responsibility (Ministry of National Education, Vocational Training, Higher 

Education and Scientific Research, 2019). 

Given the fragmented evidence across educational policy documents and 

academic literature, this study employs a literature review to provide a comprehensive 

and structured synthesis of the key social competencies and values embedded in 

physical education. By employing predefined eligibility criteria, a literature search 

strategy, and a transparent screening protocol, this review consolidates findings from 

multiple institutional and academic sources published between 2013 and 2023, 

enabling a rigorous and replicable examination of how social and ethical skills are 

addressed within physical education frameworks. 

METHODS 

Review Protocol 

This study employed a literature review to synthesize academic publications, 

institutional frameworks, and educational policy documents addressing social 

competencies and ethical values in physical education. The review followed a 

predefined protocol consisting of sequential stages: (1) literature search, (2) eligibility 

screening, (3) full-text assessment, and (4) data extraction and synthesis. The protocol 

was designed to ensure transparency, reproducibility, and methodological rigor, 
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drawing on the established principles of literature reviews (Figure 1). The scope of 

the review covered literature published between 2013 and 2023 in English and 

French, focusing on studies and policy texts relevant to school-based physical 

education, socio-emotional competencies, and social values within both Moroccan 

and international educational contexts. 

 
Figure 1. Flowchart of the programs review 

Search Strategy 

A literature search was conducted across three major academic databases—ERIC, 

Scopus, and Web of Science—to identify relevant texts. The search strategy used 

Boolean operators (AND, OR, NOT) and keyword combinations related to social 

competencies, physical education, educational policy, socio-emotional 

learning, cooperation, communication, autonomy, empathy, and values education. 

In addition to peer-reviewed literature, institutional frameworks from UNESCO, as 

well as national policy documents from the Moroccan Ministry of Education, were 

included. Programs specifically emphasizing socio-emotional learning, such 

as PATHS and Second Step, were also examined to enrich the comparative 

dimension of the review. Search parameters were restricted to documents published 

between 2013 and 2023 to align with the major policy reforms and curricular 

developments implemented during that period. 

 

Inclusion and Exclusion Criteria 

Eligibility criteria were defined prior to the review to ensure conceptual and 

methodological consistency. Documents were included if they met the following 

conditions: (1) addressed social or ethical competencies such as empathy, 

communication, cooperation, or autonomy; (2) demonstrated clear relevance to 
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publications, educational policies, institutional frameworks, or curricular guidelines. 

Conversely, exclusion criteria eliminated documents that: (1) lacked conceptual 

relevance to social competencies; (2) were unrelated to educational or physical 

education contexts; (3) fell outside the target publication period; (4) did not provide 

accessible full texts; or (5) represented promotional, non-academic, or non-

institutional sources. 

Study Selection Process 

The study selection process involved two main screening phases. First, all 

retrieved documents were assessed through title and abstract screening to determine 

alignment with the inclusion criteria. Documents meeting these conditions 

proceeded to the full-text assessment stage, where eligibility was confirmed based on 

relevance to social skills, physical education, or educational policy frameworks. The 

screening process was recorded using a standardized reporting method, detailing the 

number of identified records, excluded publications, and final included documents. 

From the initial pool of records, 45 documents were retained for complete analysis, 

comprising academic publications, national policy documents (e.g., those from the 

Moroccan Ministry of Education), and international institutional frameworks (e.g., 

UNESCO, PATHS, Second Step). 

Data Extraction 

A structured data extraction grid was developed to ensure consistency across all 

sources. This grid captured essential information such as document type (academic, 

policy, or institutional), country or cultural context, reported social competencies 

(e.g., communication, autonomy, cooperation, empathy), associated ethical values, 

theoretical foundations (such as socio-emotional learning and self-determination 

theory), references to physical education or school-based curricular practice, as well 

as implementation challenges and broader systemic considerations. All data were 

extracted manually and subsequently organized into thematic categories. To 

strengthen reliability, the extracted information was cross-checked across multiple 

sources to ensure accuracy and consistency. 

Ethical approval statement 

Ethical approval was not required for this literature review as it relied solely on 

secondary sources and publicly accessible documents. No human participants, 

personal data, or sensitive information were involved. 

Data Analysis and Synthesis 

The analysis followed a mixed narrative–thematic synthesis approach. First, data 

were categorized according to recurrent social competencies and values emphasized 

across the documents. Second, conceptual categories were organized using socio-

emotional learning (SEL) frameworks and self-determination theory (SDT) to 

interpret how competencies were addressed, justified, and operationalized. 

Quantitative descriptors (e.g., frequency of competency occurrence) were used to 

highlight curricular priorities—for example, communication (11.11%), autonomy 

(8.89%), and cooperation (8.89%). Cross-national and institutional comparisons 

were conducted to identify convergence or divergence between Moroccan 

educational policies and international frameworks. The final synthesis integrated 

descriptive results with theoretical interpretation, paying particular attention to 
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contextual constraints, including resource limitations, cultural alignment, and policy 

implementation challenges. 

 

RESULTS 

The analysis of the selected documents highlights a clear evolution in educational 

orientations within Morocco and comparable international contexts, reflecting an 

increasing emphasis on life skills and social competencies within physical education 

and broader school curricula. This shift demonstrates a strategic alignment between 

national reforms and international frameworks, particularly those promoted by 

UNESCO and global socio-emotional learning initiatives. Rather than focusing 

solely on academic achievement, the reviewed programs increasingly emphasize 

holistic student development, including personal growth, social integration, and 

future employability. 

The quantitative mapping of competencies across the 45 documents provides 

insight into which social skills receive the most significant curricular emphasis. The 

distribution reveals several prevailing trends. Communication (11.11%) emerges as 

the most frequently referenced competency, underscoring its foundational role in 

interpersonal interaction and collaborative learning. Autonomy and cooperation 

(8.89% each) also appear prominently, suggesting an effort to cultivate learners who 

are both self-directed and capable of contributing effectively to group dynamics. Self-

confidence and self-esteem (6.67% each) further indicate growing attention to 

psychological and emotional well-being as essential components of educational 

success (Figure 2). 

By contrast, competencies such as empathy and group action (4.44% each) appear 

less frequently, pointing to potential gaps in the integration of emotional intelligence 

and social cohesion within existing curricula. Taken together, these findings support 

the objectives of this review: to identify the social competencies most emphasized in 

contemporary educational programs and to understand how they contribute to 

broader educational and societal goals. The emerging patterns reflect general 

consistency between policy intentions—such as promoting values, enhancing civic 

engagement, and supporting equitable development—and the competencies 

prioritized within the analyzed programs. 

 
Figure 2. Frequency of social competencies highlighted in the educational programs 

analyzed 
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Table 3. Competencies Frequency (%) in the Programs 

Competency Frequency (%) 

Communication 5 (11.11) 
Autonomy 4 (8.89) 
Cooperation 4 (8.89) 
Ability to Act in a Group 2 (4.44) 
Self-confidence 3 (6.67) 
Self-esteem 3 (6.67) 

Empathy 2 (4.44) 

Table 3 presents the frequency of social competencies identified across the 

educational programs and policy documents included in the review. Communication 

emerges as the most frequently emphasized competency (11.11%), indicating its 

central role in fostering interpersonal interaction and collaborative learning within 

physical education and broader educational settings. Autonomy and cooperation 

follow with equal frequencies (8.89% each), reflecting curricular priorities that aim 

to develop learners capable of both independent functioning and effective 

participation in group activities. 

Self-confidence and self-esteem, each appearing at a frequency of 6.67%, highlight 

an increasing acknowledgment of psychological and emotional well-being as integral 

to holistic student development. By contrast, competencies such as empathy and the 

ability to act in a group (each at 4.44%) are less prominently represented in the 

analyzed documents. This suggests potential gaps in the integration of emotional 

intelligence and social cohesion within current educational frameworks, indicating 

areas where curricula may benefit from a more explicit emphasis. 

Overall, the distribution of competencies in Table 3 reflects a pattern in which 

communication, autonomy, and cooperation constitute the primary focus of 

educational programs. In contrast, competencies associated with emotional 

awareness and collective action appear less frequently. These findings align with 

broader policy objectives emphasizing learner agency, interpersonal skills, and 

personal development, yet also point to opportunities for strengthening empathy-

based and group-oriented competencies in future program designs. 

 

DISCUSSION 

This study highlights the emphasis placed by Moroccan educational and sporting 

initiatives on autonomy and social development, resonating with the priorities 

established by the Ministry of National Education (2013) to promote physical and 

sports education (PSE) as a means of promoting equity. These orientations align with 

the observations of Burnett (2023), who emphasizes the importance of leadership 

skills in sports governance and their applicability to educational contexts. However, 

our findings reveal a more systemic integration of these skills into Moroccan policies 

compared to Burnett's study, suggesting a proactive approach to developing 

autonomy and leadership in diverse demographic groups, including school-going 

girls (Ministry of National Education, 2013). 

This divergence underscores the distinct potential of Moroccan initiatives to 

address gender disparities, a key issue in your research on basketball as a tool for 

female empowerment. 

Complementing this, the emphasis on cooperation and group dynamics in our 

data is echoed in the work of Suryadi et al. (2024), who demonstrate that cooperative 

learning strategies in PES significantly improve social skills. This convergence 
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suggests a global consensus on the value of teamwork; however, our study is 

distinguished by its grounding in Moroccan legislative frameworks, notably 

Framework Law 51-17, which facilitates the deliberate integration of social skills into 

sports and educational programs (Ministry of National Education, Vocational 

Training, Higher Education and Scientific Research, 2021). In contrast to the broader 

contexts explored by Suryadi et al. (2024), our analysis focuses on how national 

policies influence pedagogical practices to promote gendered inclusion, a factor 

directly relevant to basketball programs designed to empower Moroccan girls in the 

face of socio-cultural barriers. 

The emphasis on self-confidence and self-esteem in our results is corroborated by 

Sarkar & Page (2022), who associate these qualities with resilience in elite sports. 

Extending these observations to Moroccan educational contexts, our study suggests 

that self-confidence is essential not only for academic success but also for girls' 

personal development in disciplines such as basketball (Ministry of National 

Education, Vocational Training, Higher Education and Scientific Research, 2022). 

This perspective broadens the application of Sarkar and Page's work, arguing for 

pedagogical strategies that cultivate these qualities beyond athletic elites, in 

alignment with international recommendations for inclusive education (UNESCO, 

2014). These findings reinforce your thesis argument that basketball can serve as a 

platform for developing assertiveness in girls and overcoming gender stereotypes. 

However, the under-representation of empathy in our data, at just 4.44%, raises 

concerns similar to those expressed by Darnell (2011), who criticizes the lack of deep 

cultural engagement in sport for development programs. This low prioritization of 

empathy can be attributed to an excessive focus on measurable skills, such as 

leadership, to the detriment of the emotional dimensions essential to social cohesion 

(Ministry of National Education, Vocational Training, Higher Education and 

Scientific Research, 2021). In the Moroccan context, where cultural norms often 

value emotional restraint, particularly among girls, this gap limits social integration. 

To remedy this, strategies such as integrating guided reflection activities or empathy-

based role-playing, inspired by Darnell's approaches, could be incorporated into PE 

and basketball programs. For example, team exercises that require girls to express 

and understand the perspectives of their teammates could reinforce this skill. 

The Moroccan legislative framework, notably Framework Law 51-17, reflects the 

principles of inclusion championed by O'Leary & Khoo (2013) in their analysis of 

sports laws in South Africa and Malaysia. While these authors focus on anti-

discriminatory frameworks, our study assesses the practical impact of these policies 

on the development of social skills, revealing a need for ongoing evaluation to ensure 

their effectiveness (Ministry of National Education, Vocational Training, Higher 

Education and Scientific Research, 2021). This nuance enriches the debate on policy 

implementation, emphasizing that laws alone are insufficient without rigorous 

monitoring, an observation relevant to basketball initiatives aimed at promoting 

gender equity in Morocco. 

Despite the methodological robustness, several limitations need to be considered. 

The restriction to publications in English and French likely excluded relevant studies 

in Arabic, a language that is dominant in Moroccan educational research. This 

linguistic limitation may have omitted local cultural perspectives crucial to 

understanding gender dynamics in PES and sport, particularly basketball. 

Furthermore, the targeted publication period (2013-2023) overlooked earlier work 

that may be rich in theoretical or historical value, such as early Moroccan educational 
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reforms. Finally, the exclusive use of academic databases may have missed grey or 

unindexed sources, such as local NGO reports on women's sport. These constraints 

suggest the need to broaden the search criteria in future work by including 

multilingual sources and historical archives better to contextualize girls' 

empowerment initiatives in Moroccan sports settings. 

Limitations of the study 

This review is limited by the scope of available documents, as only texts published 

in English and French between 2013 and 2023 were included, which may exclude 

relevant sources in other languages. The analysis relied on institutional and academic 

documents that varied widely in structure and depth, potentially affecting the 

comparability of reported competencies. In addition, data extraction and synthesis 

were conducted manually, which may introduce subjective interpretation despite 

efforts to ensure consistency. Finally, the review focuses largely on the Moroccan 

context, which may limit the generalizability of findings to other educational 

systems. 

 

CONCLUSIONS 
This review highlights that communication, autonomy, and cooperation are the 

most emphasized social competencies across the analyzed educational and 

institutional documents. Physical education—particularly team-based sports—

emerges as a key setting for strengthening these skills. In the Moroccan context, 

socio-cultural constraints, especially those affecting girls’ participation, remain 

significant barriers. Strengthening policy alignment, updating curricular guidelines, 

and enhancing teacher training are essential steps for ensuring the sustainable 

integration of social competencies into educational practice. Overall, fostering these 

competencies through inclusive and sport-supported approaches can promote holistic 

student development and contribute to national efforts toward equity and 

empowerment. 
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