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ABSTRACT

Background: Global education systems increasingly emphasize holistic
development by integrating social skills and ethical values into curricula, with
physical education playing a central role in shaping students' cognitive, emotional,
and civic competencies.

Objectives: This study examines how educational programs and policy documents
promote social skills (e.g., empathy, communication, collaboration, autonomy)
and ethical principles, with particular attention to the contribution of physical
education in fostering academic achievement and responsible citizenship.
Methods: A structured literature review was conducted, applying predefined
eligibility criteria and guided by socio-emotional learning and self-determination
theory. Forty-five academic and institutional texts (published between 2013 and
2023), including frameworks from UNESCO and the Moroccan Ministry of
Education, as well as programs such as PATHS and Second Step, were analyzed
across diverse linguistic and cultural contexts, with a primary focus on Morocco.
Results: Communication (11.11%; 5/45), autonomy (8.89%; 4/45), and
cooperation (8.89%; 4/45) emerged as the most frequently emphasized
competencies in both Moroccan and international curricula. Physical education
was found to reinforce resilience, leadership, and collaborative skills, whereas
empathy (4.44%; 2/45) remained underrepresented—reflecting the prevailing
prioritization of technical rather than socio-emotional competencies.
Implementation remains constrained by structural barriers, including limited
resources and cultural misalignment, despite the legislative support of Morocco's
framework law 51-17.

Conclusions: Embedding social skills within physical education supports students'
holistic development. Achieving meaningful implementation requires: (1) short-
term alignment of system-level policies and teacher training, and (2) long-term
cultural adaptation of programs supported by measurable monitoring indicators.

Keywords: educational policy, physical education, social competencies, socio-emotional learning,
analysis.
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INTRODUCTION

The promotion of social skills and ethical principles is essential for a holistic
education, particularly in the context of physical education and studies (2000-2013).
Education systems worldwide aim to develop cognitive abilities, emotional
intelligence, and ethical responsibility (Burnett, 2023; UNESCO, 2014). It is
increasingly essential to foster skills such as empathy, communication, collaboration,
and self-regulation. These skills guarantee academic success and prepare students to
become engaged citizens (Durlak et al., 2011). Research is increasingly focusing on
integrating these skills into programs aimed at reinforcing social values (Levermore,
2011).

This article examines texts and programs designed to promote social skills and
values in education. It examines theories, plans, and initiatives aimed at improving
social skills, particularly in physical education (Suryadi et al., 2024). Sato et al. (2024)
stated that skills such as autonomy, communication, teamwork, and compassion
determine academic and emotional outcomes. These extend beyond academics,
particularly in physical education, by integrating social-emotional growth with
physical development (Zhang et al., 2025).

Durlak et al. (2011) stated that the theoretical underpinnings of social skills
acquisition derive from key psychological and pedagogical models. Social-emotional
learning targets self-awareness, self-regulation, social awareness, relationships, and
principled decision-making (Durlak et al., 2011; UNESCO, 2014). It links improved
social skills to emotional intelligence and values development. SEL programs enable
students to manage complex socio-emotional challenges and promote responsibility
(Ministry of National Education, Vocational Training, Higher Education and
Scientific Research, 2019).

Programs such as PATHS (Promoting Alternative Thinking Strategies) and
Second Step, repeatedly cited in the literature (Durlak et al., 2011; UNESCO, 2014),
incorporate structured modules for emotion management and conflict resolution.
This standard reference underlines their relevance, but a diversification of examples
(e.g., local Moroccan programs) would enrich the contextualization. Second Step
integrates SEL with violence prevention, offering structured development of social
skills (Durlak et al., 2011). Suryadi et al. (2024) stated that physical education offers
numerous opportunities to strengthen social skills. It emphasizes camaraderie and
cooperation through physical and mental challenges (Zhang et al., 2025). Sato et al.
(2024) also stated that it builds physical resilience while fostering social skills, such
as communication and leadership. Autonomy and decision-making in group
activities reinforce confidence and social interaction.

Darnell (2011) suggests that Autonomy-Building programs in physical education
are essential to the evolution of social ethics. Autonomy, according to self-
determination theory, promotes intrinsic motivation and individual responsibility
(Sarkar & Page, 2022). Bjerndal & Ronglan (2021) allow students to make
educational choices, which reinforces self-efficacy and autonomy. This is essential
for advancing social and emotional competencies (UNESCO, 2014). Structured
programs and theoretical models emphasize the development of social skills in
education worldwide. The American Common Core integrates SEL into core
subjects, promoting communication and collaboration (Durlak et al., 2011).
UNESCO's sustainable education framework emphasizes the importance of global
citizenship and social responsibility. These frameworks prepare students for the

Belabbes, Ben Rakaa, & Hafidi Alaoui; Phys. Educ. Sport. Stud. Res. 2025; 4(3); 275-290. doi: 10.56003/pessr.v4i3.613 276/290


https://doi.org/10.56003/pessr.v4i3.613

interpersonal and ethical complexities of the 21st century. Durlak et al.'s (2011)
research on promoting social skills spans theoretical and practical perspectives.
Despite evidence of the effectiveness of PATHS and Second Step, widespread
implementation faces obstacles (Durlak et al., 2011; Njelesani, 2011). Limited time
and resources for non-academic areas hinder integration. Cultural adaptation
remains crucial due to varied values and teaching styles (Sheppard-Perkin et al.,
2023).

Hayhurst (2011) also stated that the integration of socio-emotional skills into
school curricula is sparking debate about the balance between academic and
emotional priorities. Critics argue that socio-emotional learning can reduce academic
rigor (O'Leary & Khoo, 2013). Others argue that emotional and social skills are
essential for long-term success (Digennaro & Sannella, 2022). This balance remains
a key issue for educational reform. Cultivating social skills in education, particularly
physical education, is an essential and evolving field (Giulianotti, 2021). This article
contributes to the scientific discourse by analyzing texts and programs. It explores
theories, approaches, and barriers to developing social skills. Targeting these skills
brings significant benefits to student outcomes and well-being (Zhang et al., 2025).

While studies have shown that there is a notable difference in the participation of
students with special educational needs in sports and physical activities (Ben Rakaa
et al., 2024b), as their classroom inclusions are significantly influenced by their
teachers' perceptions and sense of pedagogical competence in inclusive physical
education (Ben Rakaa et al., 2024c, 2024a). These extend beyond academics,
particularly in physical education, by integrating social-emotional growth with
physical development (Zhang et al., 2025). The theoretical underpinnings of social
skills acquisition derive from key psychological and pedagogical models (Durlak et
al., 2011). Social-emotional learning targets self-awareness, self-regulation, social
awareness, relationships, and principled decision-making (Durlak et al., 2011). It
links improved social skills to emotional intelligence and values development.SEL
programs enable students to manage complex socio-emotional challenges and
promote responsibility (Ministry of National Education, Vocational Training, Higher
Education and Scientific Research, 2019).

Given the fragmented evidence across educational policy documents and
academic literature, this study employs a /iterature review to provide a comprehensive
and structured synthesis of the key social competencies and values embedded in
physical education. By employing predefined eligibility criteria, a literature search
strategy, and a transparent screening protocol, this review consolidates findings from
multiple institutional and academic sources published between 2013 and 2023,
enabling a rigorous and replicable examination of how social and ethical skills are
addressed within physical education frameworks.

METHODS

Review Protocol

This study employed a literature review to synthesize academic publications,
institutional frameworks, and educational policy documents addressing social
competencies and ethical values in physical education. The review followed a
predefined protocol consisting of sequential stages: (1) literature search, (2) eligibility
screening, (3) full-text assessment, and (4) data extraction and synthesis. The protocol
was designed to ensure transparency, reproducibility, and methodological rigor,
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drawing on the established principles of literature reviews (Figure 1). The scope of
the review covered literature published between 2013 and 2023 in English and
French, focusing on studies and policy texts relevant to school-based physical
education, socio-emotional competencies, and social values within both Moroccan
and international educational contexts.

I Identification of studies via academic databases

p=]
I .
Records deniied rom: e belore i
g Databases (n= 502) > P :
=
\ 4
Records screened: (n = 375) Records excluded: (n = 296)
\ 4
g
2 Reports sought for retrieval: > Reports not retrieved: (n = 7)
3 (m =79
5
)
Reports assessed for eligibility: N Reports excluded: (n = 63)
n=72) i
\ 4
5
‘B Studies included in the review
B _
g =9
=

Figure 1. Flowchart of the programs review

Search Strategy

A literature search was conducted across three major academic databases—ERIC,
Scopus, and Web of Science—to identify relevant texts. The search strategy used
Boolean operators (AND, OR, NOT) and keyword combinations related to social
competencies, physical education, educational policy, socio-emotional
learning, cooperation, communication, autonomy, empathy, and values education.
In addition to peer-reviewed literature, institutional frameworks from UNESCO, as
well as national policy documents from the Moroccan Ministry of Education, were
included. Programs specifically emphasizing socio-emotional learning, such
as PATHS and Second Step, were also examined to enrich the comparative
dimension of the review. Search parameters were restricted to documents published
between 2013 and 2023 to align with the major policy reforms and curricular
developments implemented during that period.

Inclusion and Exclusion Criteria

Eligibility criteria were defined prior to the review to ensure conceptual and
methodological consistency. Documents were included if they met the following
conditions: (1) addressed social or ethical competencies such as empathy,
communication, cooperation, or autonomy; (2) demonstrated clear relevance to
physical education or school-based instructional settings; (3) were published between
2013 and 2023; (4) were available in English or French; and (5) consisted of academic
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publications, educational policies, institutional frameworks, or curricular guidelines.
Conversely, exclusion criteria eliminated documents that: (1) lacked conceptual
relevance to social competencies; (2) were unrelated to educational or physical
education contexts; (3) fell outside the target publication period; (4) did not provide
accessible full texts; or (5) represented promotional, non-academic, or non-
institutional sources.

Study Selection Process

The study selection process involved two main screening phases. First, all
retrieved documents were assessed through title and abstract screening to determine
alignment with the inclusion criteria. Documents meeting these conditions
proceeded to the full-text assessment stage, where eligibility was confirmed based on
relevance to social skills, physical education, or educational policy frameworks. The
screening process was recorded using a standardized reporting method, detailing the
number of identified records, excluded publications, and final included documents.
From the initial pool of records, 45 documents were retained for complete analysis,
comprising academic publications, national policy documents (e.g., those from the
Moroccan Ministry of Education), and international institutional frameworks (e.g.,
UNESCO, PATHS, Second Step).

Data Extraction

A structured data extraction grid was developed to ensure consistency across all
sources. This grid captured essential information such as document type (academic,
policy, or institutional), country or cultural context, reported social competencies
(e.g., communication, autonomy, cooperation, empathy), associated ethical values,
theoretical foundations (such as socio-emotional learning and self-determination
theory), references to physical education or school-based curricular practice, as well
as implementation challenges and broader systemic considerations. All data were
extracted manually and subsequently organized into thematic categories. To
strengthen reliability, the extracted information was cross-checked across multiple
sources to ensure accuracy and consistency.

Ethical approval statement

Ethical approval was not required for this literature review as it relied solely on
secondary sources and publicly accessible documents. No human participants,
personal data, or sensitive information were involved.

Data Analysis and Synthesis

The analysis followed a mixed narrative-thematic synthesis approach. First, data
were categorized according to recurrent social competencies and values emphasized
across the documents. Second, conceptual categories were organized using socio-
emotional learning (SEL) frameworks and self-determination theory (SDT) to
interpret how competencies were addressed, justified, and operationalized.
Quantitative descriptors (e.g., frequency of competency occurrence) were used to
highlight curricular priorities—for example, communication (11.11%), autonomy
(8.89%), and cooperation (8.89%). Cross-national and institutional comparisons
were conducted to identify convergence or divergence between Moroccan
educational policies and international frameworks. The final synthesis integrated
descriptive results with theoretical interpretation, paying particular attention to
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contextual constraints, including resource limitations, cultural alignment, and policy
implementation challenges.

RESULTS

The analysis of the selected documents highlights a clear evolution in educational
orientations within Morocco and comparable international contexts, reflecting an
increasing emphasis on life skills and social competencies within physical education
and broader school curricula. This shift demonstrates a strategic alignment between
national reforms and international frameworks, particularly those promoted by
UNESCO and global socio-emotional learning initiatives. Rather than focusing
solely on academic achievement, the reviewed programs increasingly emphasize
holistic student development, including personal growth, social integration, and
future employability.

The quantitative mapping of competencies across the 45 documents provides
insight into which social skills receive the most significant curricular emphasis. The
distribution reveals several prevailing trends. Communication (11.11%) emerges as
the most frequently referenced competency, underscoring its foundational role in
interpersonal interaction and collaborative learning. Autonomy and cooperation
(8.89% each) also appear prominently, suggesting an effort to cultivate learners who
are both self-directed and capable of contributing effectively to group dynamics. Self-
confidence and self-esteem (6.67% each) further indicate growing attention to
psychological and emotional well-being as essential components of educational
success (Figure 2).

By contrast, competencies such as empathy and group action (4.44% each) appear
less frequently, pointing to potential gaps in the integration of emotional intelligence
and social cohesion within existing curricula. Taken together, these findings support
the objectives of this review: to identify the social competencies most emphasized in
contemporary educational programs and to understand how they contribute to
broader educational and societal goals. The emerging patterns reflect general
consistency between policy intentions—such as promoting values, enhancing civic
engagement, and supporting equitable development—and the competencies
prioritized within the analyzed programes.

Frequency of Social Competencies Highlighted in the
Educational Programs Analyzed
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Figure 2. Frequency of social competencies highlighted in the educational programs
analyzed

Belabbes, Ben Rakaa, & Hafidi Alaoui; Phys. Educ. Sport. Stud. Res. 2025; 4(3); 275-290. doi: 10.56003/pessr.v4i3.613 280/290


https://doi.org/10.56003/pessr.v4i3.613

*A11]1qBIUNODDR [BID0S ‘UOHBUTILIOSIP Jsurede
148y ‘vorsnjour ‘drysuazno ‘Ayrenba ropuan

sjuapmys ‘s103edNPI
‘s1oew Ao1[0g

0200I0IN

sy uewnyg
10§ 303dsay pue S[IDS AI'T
U0 110day Terudn) (TINN

1207 ‘uonodo)
$9J0N oBRWAY L, (NN

Juowdo[2Adp
Arunwwod 10§ 310ds Sursn ‘Surpring
QIMIOTLISBIJUT ‘UOISIYOD [RID0S ‘908 J

SaNIAIOR
s310ds pamjonng

suonnjnsut ‘ordoad
Suno£ ‘Jyess TeooT

saLunod romied /ueder

Jjuowdoaadq
pue 110dg epuady [eqorD)

72¢02-900¢
‘(VDIr) Aouady uoneradoo))

[euoneusiu] ueder

“90UI[ISaI

‘20uapyu0d-J19s ‘uonenodau ‘uorreradood (SI3UoED ‘mmww:cﬂ 0DD0IOIAl 210 %MMUMM:@zm b.:msw teoe AoMMMwMEV Nﬂwﬂw“wm
‘Suraos wayqoid ‘SUnUIY) [RoNLD ‘ANATIEaID oea] SIUapmI§ ) PeOY 920C-cC0C JeuoneN Jo ADSIUIN
"JUOWIFeSUD JIALD ‘UOIIBITUNUIUIOD
. o B suoneziuegi0 werdoxd 917 10J
9A109}32 ‘uoneidepe ‘yuowofeuewr (Sd3) suodg pue s10dQ QN0 X ‘sa1e) 200 W, 9t 30 uone uswdw .
1o17ju0d ‘diysiaped] ‘yuswraomodurd uoneonpy [edSAyJ s mss A S 1P901O i 9 U1 U0 8~ Aot €20c 0OSENN
‘sanruniroddo Tenba ‘uorsnjour Te100g 4PN OOSENN 1 uo k!
“ * "UONNJ0SAI S sdrgssouyred (@¥s) 1207 ‘(Z1D) 1m2greuawitiesny
JOIJUOD ‘JIOMUIED) ‘UONIBITUNUINIOD suods paroSre PUONPWISNI “TIN0 OV /AUuRWLIdN) Juswdoroas(T 107 110d S[RUONBUISIU]
‘drysiopea] ‘Aiqedojdwd ‘uonerdajur [e100s P L [euor oA oA 103 S InJ 1Jeyds[[asan) ayosina(g
‘UL eW-UOISIOaP ‘WIS
‘ ‘ 120¢ uoneonpy
-J]9s ‘JuawdSeurW UOOWD ‘9OUDI[ISAT SJuUapNIS [OOYDS ATeWLIJ 020010 JIOMIWIRIJ ST[INS JT'T
I ‘ ‘ [eUOnEN JO ANSTUT
uoneradood ‘Awouoine ‘Ayyeduryg
UONRUTWLIDSIP SUJZIID WISAS YoIedsaI pue 3ururer)
. HEUILDSE ) g ] e 610 uoneonpy
surede 1ydy yuowromoduwrd ‘drysuaznn SI9PIOYaY LIS [eUOeINpd 00D0IOIAl uoneonps 9yl 01 Surjeax
P ‘ ” . [eUOnEN JO ANSIUTA
Ayrenba 1opuad ‘uorsnjour [e100g JUSWUIIAOD) LT-1G "ON MET JIOMIWEBI]
urajos wajqoid
‘uoneidepe ‘uoneradood ‘UONEITUNWITIOD SJUaPNIS ‘SIAYOLI] 032010 §O WOPBULY 43 €102-000¢ uoneonpy
e ; s . 0000IOJN  JO Sururei], pue uoneonpy :
Juswagesud Ayrunwwod ‘diysiapes| suonmnsul [euonednpy N : [euoneN Jo AnSsrurn
c ¢ JO I91rey)) JeuoneN YL,
spoylow SunjuIyl jo A19)sews ‘Awouoiny
‘uorednpa ‘Texouag ur £19100S
JuawdoppA(] 240D > Moxﬂ@ﬂm HHMM% M ﬁw@o mwwwﬁwmm WME@M 00D0IO0JA] JO wop3ury 9 PALCEREN felinleE]n) @mmw
uoneIsau] [0S PUk UONRZI[RIDOS U3 ut popnpu St e w pr 0DD0IOIAl N 3 POUTA o4} 4 GH s SP
fwouony uonednpa syods pue Surpnjour ‘waisAs Jo Sururei], pue uonedonpy uoneonpy JYSy ‘Sururer],
TrearsAyd Surpnpour UOonEBINPI UWBIDOIOIN JO 1911RYD) [RUONEN YL, [EUOTIBOOA ‘UOTIRINPH
‘uoneonpa [eqo[D) 3y U SI9pJoyaNeIS TeuoneN Jo AnSIuIN
SIS B0 paonoeid yrodg sjuedpniegd  uvonezrueSiQ/Anuno) APLL Py 1eaf ‘(s)royny

$1%9) pue sowweIrsoid Jo sonsualoereyd oryderSowap-0100g *T 3[qel,

281/290

Belabbes, Ben Rakaa, & Hafidi Alaoui; Phys. Educ. Sport. Stud. Res. 2025; 4(3); 275-290. doi: 10.56003/pessr.v4i3.613


https://doi.org/10.56003/pessr.v4i3.613

‘[enI

Sd 03 PIBdIPIP SIUSW[D
[e100s pue 2ANTUZ00 o1y10ads
Surpnour JyIomowesj 90UIIJoI

uonedonred
pue juowaSesud
JUdpNIS PaseaIdU] ¢

'SpIEd UOTIeNn[eAd
‘sowred :sayoeordde

SIS 9ATUS0D I0JON- 21© SNJeA [e0sIod © doJoAdp 0] A1BSS909U ST 1] *UOTIBOTUNITOD TAeId :SPOURIN 1c0c
p 38 -Io1ur pue sayorordde . : e ‘(spd 91810101 (T
dnoi3 e se 10e 01 AIIqY- touromodur WIISAS UOTIBN[RAD Ayredwa we $£0q) SJUSpTS WL
Juowdo[2Ad(T 9J1'T IOF SIS ' wor uﬁwmcw pue Sunojruow a3 dA0IdWI ‘SI[OAD ‘Awouoine p 00U MSMEH ‘sjuapnis Jooyods Arewrid I 10 QU
Awouoiny- HoBIRIuL Ioyj0 03 swwerdoxd ay) puedxa :saualadwod . fooy Hd 10J Sururen Axosyndwod Hods
v pue juswramodurd k WP : uvonendod 1981e], 3 outt! T pue [00ydsaIg
Aualuy- puUe aNUTIUOD 0} :$303ds0Id ¢ Koy Sururewax T . ® Se ST[I[S 9J1] 9erdaju] .
J10J Sururer) dTWeuA(J ¢ : s SOLIBUDS : : uonednpy
Ayredwryg- s p sanIAnOe Jo uoneydepe [enjxajuod Yl Swruaypsuang ¢ : :
JySne) aq 03 . oT)ORpIp puE [euoIIeN
sanualadwo)) 210D puUE [eINI[ND I0J PAIU SUONHBIWIT 7 sayoeoidde
S[Irys 1] Jueyodwy g . SOIIATIOR DATIORIOIUI Jo AnsturN
o0USS UI SIS goneonpa s Aepo} Jo swafqoid reoroSepad mou im swrtesSord
10018 Ut SIPY 9y} SUIAJOS 0 TRIIUISSI ST UOIIBINPD ySnoIy s[oys mau R
9J11 Jo doueodur Ay T, : : L : Jeuonednpg
SIS 3JI] UWIPOIAL,, :ATRWILI] | Jo uonismboy |
“oIeasar
uonisinboe s[ys pue memwwwm SULIOJaI ‘wistue)rjodowsod pue 610C
“Surag-Tom a3 aroxdwiy- [e100s pue S5 SIIeIFIUT JUIIU0D wn:wu Suon pue swrerdoid 10109s diysuazno a8emmoduy  [YoIeasay dYNuaS
uoneradooo aferoouy- SUSZIID [qIsuodsar WN[NOLLIND 10 Paau Y], “Suryoeal Su om.b-mwob qw woij uonejuawaduy ‘sjuawaanbar pue uoryeonpyg
drgysuazno dojaasg- ST 83.0 vordde pue uoneonpa Ayjenb aArsnouy ME enSu sﬂE ‘SUOIUIAUOD JosIeW INOge] 199w Ioydry ‘Sururer],
UOISNOUT 9J0WO0I]- uum.ww 4 e M\:ms - "WRISAS UOT)BONPI o Aw ozumwowé [euoneUIdIuI 0 Sururen Jo UoISIAOIJ [euoIIBO0 A
:SB [ons S[[I[s [eUOTIEONPa d)eIdajur ue .a%m%u,moo i mﬁﬁ : UBDDOIOJA 33 JO UOISIA 3} ¥ doﬁmo: w puUe UOTININSUOD ‘uoneINpa ‘uonyeonpyg
0] TenUaSs? SI J1 Jey)) sure[dxo JUaWNI0P Y, 3 MELSTAL astuowIey pue wiojar 0 dewpeor 01 ss900% w.u :S%: o) £q papm$ 0] ssa00® ur Ajfenb pue JeuoneN
: £
JAISURY2IdWOD © ST JUIWNIOP Y, -o1d pue [esIBATUN sisATeue [en3deouo)) Ayrenba jo uonjoworg JO AnsTuriNy
sogjuerens mej ayJ,
Juowagedus
Ayunwwod pue diysiopea] dojaasg )
‘UOTINJ0Ad SNONUIIUOD pue uoneydepe ‘Ayrenba soundiostp Surgoes: IOYDUE UB S AIOJLLID) S1ESD m%omﬂmmwm
10j A10edEd UBWINE] ‘SWIEd) UT JI0M ‘quowdojoAdp  puB UONEINPI JO UOBZNBIOOWI(T- E.H 0 m% o thm SAOAINS JOUYOBI],  JUDI[ISAI B JO UOTOWOI]- 4 mwm:owmuz. S
01 L311qe pue uoneradoo)) ‘S[IBs uoIssardxa TeorsAyd pue ‘o] SunjIom :ﬁm souenodwr uoryerSajur uoIsn[Our » ﬁwﬂ Gy E:Mm
PUB UOHEIIUNWWOD) :JUdWdO[IAD [RID0S [RID0S ‘ONISIUIE ‘9010 10y 91doad 3uno£ jo uoneredaid- voEmm o UoATS [euonedndoo [e100S paoueRYUH- gl .mmnomm.o oH
spoyjow  Ur ‘9AnIuS0D ‘A1 "PaTY 29 01 spaau Jey) des e od 15T M s pue pue 20UBUIA0S Tended uewny wcoH om A
uonoe pue FUn{UIY) SNOWOUOINE JO AIdISBIN- O1yoAsd :1oured] ST S[[IYS [BIO0S U0 7S Jo 10edwr oy} cow Mo: oﬁwoam uo sa1pnig YoLud pue uayp3uang- m.wQ Mm
Awouoine 10] 98pajmouy| Jon] Jo A11seIA-  dy3 Jo Sururen [erSojul-  JO JUSWISSIsSE dJ10ads  Jo yoe[ Y], Heonpo [EsAUd :UO uoTIeN[eAy uoreonpd OMQ E.w ﬁz
Ayoeded Surureal-Jjas Jo JuawdoraAd(T - Ayrenb pue aArsnuy- JO AnStN
:Awouoiny
Apms
passadoxd sapuazadwo) st jo ow_ﬁr T— yoIsnpuo)) sjnsay Ao3[ ASojopoy1oN EYNRET! g e ‘(s)royiny

$1x9] pue sowrwerSo1d Jo SISaYIUAS *Z e,

282/290

Belabbes, Ben Rakaa, & Hafidi Alaoui; Phys. Educ. Sport. Stud. Res. 2025; 4(3); 275-290. doi: 10.56003/pessr.v4i3.613


https://doi.org/10.56003/pessr.v4i3.613

‘SIS Ternauardanuyg
ISTIIYS JIoMWed ] -

aurdosip s
ur sanss] “syuedionred YIrm UOISSNOSIP
ySno1oy) e pue sIsIOIAX 18O UO

Inok
10J JUSUWIUOIIAUD

o1doad Suno£ 103101d
01 yoeoidde syySu

{S[[DS UOTIBITUNWWIO))- J1qeidaooe Ppaseq ST popowi Ay [, ‘Juawdoaaap SAISPUI pue wewny  Supmnsus S10}E0TP? 1202
Anmqefordurd SI BIBp AD®OIJJo PI[ILIIP I0W [e100s saaoxdwir pue sHAS Y a3eS SIS ow: Qoww&v suonMmSuI pue puE $3yPL0d «ZID,,
10J ST[IYS [B100S ‘IoAoMOH “eouyy ur 9jdoad Sunok UM JU2ISISUO0D st yoeordde (S ayJ, 01 S3SI219%5 DOIMIOML sdiusisuiied EUOHEY O] 9InOSoI J_gIRUdWIUIRSNZ
JuawWdO[2AIP [BI00G- Suowre Aniqedoidws aaoxdwir 03 SIS 1] SIsATeuy Teonu) Surdoaaap } I szs&m% Mw %N cwﬂ mh& c.w X om © o101 J[eUONIRUIdIU]
‘drysinouardonug-  pasn oq UBD POYIOW MIU B MOY SMOYS J10J Pasn 2q Ued SISIIIXI (IFS H ) SBEMM vo MM mmm ,munu : cnﬁ_ .Eo %m wwop O InJ Jeyos[[oson
SUIoMWEd]-  JBY) JUSWNOOP JATJBULIOJUI PUR [NJOS) ‘STIIs Juawkordurd “gor moasﬁwcoo oom momr\”@xo siods ,wam : mt s oaoﬁohﬁ ayosInaq
{uOnBIUNUIWO))- pue UOIBISIUI [RID0S SAIBII[IOR] T .m.u s Kmiqeo WE oTell 10 c%sm :WEO 4 TIRS 93 d
SIS [BIO0S JIseq asneoaq ajdoad Suno£ jo juawdororap STIBIS ANTiqeaoidwy PPy J Hel o
313 10J J0O] JATIORYJD Ue ST 110dg
-gonEonpa ‘T[e 10J UOIIEdNP
: P . Ayrenb 03 ssaooe
UsweSeSus J1qennba pue aAISNOUI 210U SIopJoYayels sqeymbs amnsusy
? ® 0} S9INGLIU0D Apn3s a3 ‘suSredured ‘ssaxdoid arnseaw Suowe ssouareme s
Amunwwod pue ; : [Te 10j uoneonpa Aenb o3 ssaooe SWISTURYIIW
JuowaSe3ud y3noIy) paAJOAUI pUR ] 0] spIeoqusep se aster 03 sudredwed
juowdoraaap drysiopea] : J1qenba Surnsua a[IyM ‘SWSTURYIIW : : uoTENn[eAd
) pawojur are sanied Je jer Sunnsud . [ons s[00} JO UOIIBaID UOTIBITUNITIOD
9ATOAS pue jdepe a7 -woneanpa ur Anbo Funowos uonenyeAd pue JuLadls ‘90UBUIA0S SO S pue 3ur1aals 1202
01 A)11q® “JIomures) € -uor P “somr0d E.v:mo: w y3noiy) uoneonpa Ayjenb uayiSuans T — 3m3 P wmﬁh%& ‘90URUIDA0S  [oIeISIY JYIIUIIDS
pue uoneradood P Heonp 01 paaul ay3 SIYSIYSIY 1] “SWIOJax J o 1 o o y3noI1y; uoneonpa pue uoneonpy
. : d JO Juounsnipe pue JjuswoSeurW 191399 oS IIM JOURUIIAOS S991IUTIO0D % b St G
SIIPIS UOISSIIAXS I0J SMOT[®R I1 ‘SpIeoqysep Se yons Ss[00l [EUOHESNPS JO A[IGEUTRISTS 913 ouaISuans UO0ISaI pue [eUO}RU Jo Auen 19UsTH sUIUIEL],
U UONEITUNTWIWOD) 3 [[® 3t SPIEOQUSep S© 4 ! 2Insud 03 saseq A10je[n3ar pue [e39] pauay [eUOLo91 pUE [euo! o) woyISuans [RUOTIBO0 A
P AN uonen[eAd pue Sunoyiuow Sunean Ag Jo uoryejuowardwy :sarnjonals dn-moj[oy . .
JuawdoraAdp [B100S A UPWISACS TBUOm: : Surystqeiss jo souerodwr ay; Uo : : *SWLIOJaI uoneonpy
. : Teuoneonpd uraordwy $1x9) A103eIn3a1 |8 Jo judawyst[qeIsy
uonoe *SULIOJOI [RUONIBINPD $2pAU0I TZ0T JO YIIESIY SPNUIDS o uonyeredaid pue ‘uerd A1oyengax [EUOLESNPD [EUODEN
pue unjury) juspuadapur Jo1 [EUOL P pue uoneonpy JoySry ‘Sururer], J : pue Ll 1 1 urejsns JO AnstutN
o : Jo uonejuawa[dwr ajgeureIsns O ; | -1S MeT JIOMIWEI,] pue oAne[SIS9] . s
JO spoyjow Jo A12)sewr [EUOIIEO0 A ‘UOT)eONPH [eUONBN da 3 0] SUOIIepuUNOj
f PpUE SNONUIIUOD 31} 10J SISeq PI[OS © oy jo uondopy ® Jo uonejuawarduwr
Surures] snowouoine . JO ADISTUTIAT 943 JO JUSWINOOP Y], K1oyeIn3ar
sap1ao1d s1yf, : sppomawrey A1oye[ngax pue judwdoaadq
10J fy1oeded oy Jo pue 2ATIR[SISI]
. pue 2Ane[sIS9] & Sunnionng
juawdolaAd( :Awouoiny ystqesg
passasoid sapuajadwo) Kpmn3s smy Jo anjeA pappy UoIsSnpPu0) synsay Loy £SojopoyIdIAl EYNTRE)iTe) 1eaf ‘(s)royny

§1x9) pue sowwer3oid Jo SISOUIUAS *g d[qe.], WOIJ poanunuo)

283/290

Belabbes, Ben Rakaa, & Hafidi Alaoui; Phys. Educ. Sport. Stud. Res. 2025; 4(3); 275-290. doi: 10.56003/pessr.v4i3.613


https://doi.org/10.56003/pessr.v4i3.613

SaNIALDE
Je[NOLIINDBIIXD
‘seare Ajuoud aurjop UI POAJOAUT
pue saguajeyd Jofewr sjuapmnis Jo
AJIIuapr 03 WdsAs  Iaquunu Y3 [qnop
Wa31$2-J[3S ¢ 0UIPYUOD UOT)BONPI Y] UT SI0J0® uawdoraAap
-J[9G ‘0UII[ISIY SNOLIBA (1M dngdoJel(]  JUdpnIs aFeInodus
Juowadeurw-J[9g *SJUIWSSISS® “pIIy} SUO mwmmmmm
‘uonedrunwwo)) :(3q 03 (VSId) Teuoneurajur £q 1nodoip 1ooyds
Sururea)) eare [eUOSIAJ pue (VANdJ) [euoneu 0NpaYy AP nﬁw 1004831d
¢ Sunyewr ‘SonjewIoyjeW woJJ Blep JO SISA[euy urjooyos uoneonpy
UOISIA(J ‘uonenodaN ur 6/ JO 10 y1// ‘SAI[IWIe] pue sIoyoea)  Arosindwiod ayejNl Wgsoﬁmz
‘uoneradoo) :py (op *SIUQUIIUIWIOD 7 9y} UO :SUOTJBNTRAD YSId Ul ‘syuapnys urpnpour ‘s[ejudUIRPUNY J0 AnSTIIN
01 Surureay) [ejudWNISU] ISAT[Op 03 SIOPJOYI RIS JUIIP WO 0000I0JA] JO Sunjuey ‘SUOTIBINSUOD ay) 1aisBW
‘3urajos JUSWITUWIWIOD PUB 30URUIIA0S SUOIls ‘Jooyds Arewrid [euoneu Y3 Ul oYM SJUuIpNIS
watqoi{ ‘Sunyury) Jo souepodwr oy aziseydwo A9y,  jo pud oyl je weiSord  sjyuedonred 000‘00T1 + 100yos Arewrid jo
[ean)) (AIAneaI)- ‘uonisinboe ‘WLI0JaI paseq-1oedwWl Ue 0] SUBIW UO 9y) 19)seW 10U ‘M yoeordde a1e1 ay3 Surignoq
(mouy SIIIS[S YOS WOIJ JIJoUq OYMm Ppasndoj ST Jey) WLI0JaI © wolj Suraow Op SjuapnIs JO %0/ K1oyedonied e uo ‘Gurureay o1seq
0] Jo0)):UTeWOop IANUF0D) sjuopnis Jo1ddey Joj Sururer) oyoadg Jo Aouagin oy} ssans sioyne oy, :ssang Sururea]  paseq st dewpeol oy, Jo Aytenb arnsug
SIapJoyayels
UM STUOT)BI[NSUOD
uonedINpd uonedINpd
Ur sqnyo uaznId ‘90udladuiod UT JUOWUSSISSE *SUIZNID
[B100s 93BINODUS 03 JOOYDS ‘B[NILLIND Spaau ‘sisATeue J1qisuodsar
1re ur syySu uewny :uoneorddy Korjod o11qng SPOYIAIN Qwo059q
‘Sururen ‘wAIsAs 03 syuapnis aredard ﬁuuﬂwumm
sy I9yoea) SUIpnjoul ‘UorBINPa JO S[9AI] Ayrenba  uoneonpa [euoneu ay) ‘soaprunyoddo s
uewWNY Jnoge UdIPYD Suneonpa pue [[e I0J UOTIBdNPH SIANOAdSIog Iopuag ojoword pue  ur srousedJuone[ndod renbs uayaSuans ummwﬂwwm MM\H/MM
Ul SJO0YdSs pue SIaYIea) JO 01 Y[, '$20IN0SaI  sanI[enbaur ssaippe 01 1081e], ‘uorsnpour : 0 c%soo:oo
‘S[TYS “UOTRUTWLIDSIP uewWNY JO JOB] PUL SBAIR [RINI  SWSIUBYIIW JAISN[OU] 'saj0u [B100S 210WOIJ :
Teaded uewiny pue S[[s JO SwIoJ [Te Jequiod pue  uI swa[qoid juswAojdury suoneIrwI| “WN[NOLLIND [00YDS oneway) ysnoiyl :Arepuooag
JuoWdO[oAIP [ELIOIIID ], Ayrenba 1opuag ajowoid 03 pasu oy, ‘sjuapnIs oY) ur uorEONP SUOTIEPUSWILIODAI  "WI2ISAS UOIIBINPD
{Spuoq [e100s 91eaId ‘JuowdoroAap Jo a1miny g1qeanba pue dAISNOUI s1ySu vewIn o13arens s1YSL uewny
0] 9]qe pUB 2AISNOUT S1uapnjs 10J Sururern s[oys 9y} J0j JuerodwI SI UOTIBINPD *S[IDYs 9J1] doaAap 03 pue onsougerApnis pue SIS J1]
AJTe100s 99 01 AN[IQY  TRIO0S pue S[[IYs 1] JO 2ourodwul 3y, sJySu uewny pue S[IYs oJI'] ure]jN  sweidoxd feuoneonpy JoadAr, ® 9JOWOIJ ‘UTR]N
passadoid sapuazadwo) Apms s1y) Jo anjeA pappy UoIsnpPuo) s)nsay Loy £SoropoyloN EYVERE] ! Te) 1eaf ‘(s)royIny

$1X9) pue sowwer3oid Jo SISOUIUAS *g d[qe], WOIJ ponunuo)

284/290

Belabbes, Ben Rakaa, & Hafidi Alaoui; Phys. Educ. Sport. Stud. Res. 2025; 4(3); 275-290. doi: 10.56003/pessr.v4i3.613


https://doi.org/10.56003/pessr.v4i3.613

aAnoayd ANNIqrxayy

pue voneidepys[oys
Teuorssajoid pue o1391e1S
J0uaI[ISal

pue [0IIU0D [RUOHOWH
wa91s3

-J]2S pUE DUIPIJUOD-J]OS
Sunyew

-uoIs1Ip pue drysiopea|
SIS [euosIag

Surajos wayqord

pue JuswISeURW 1OI[JUOD)
ANSIDATD

10j 103dsa1 pue Ayredwy
JIomuwred)

pue UOIIBIOGE[[0D)

S[s [euosiadiojuy

‘suoneziuesIo syods

pue s10)eonp? ‘s1axews Ao1jod 10y
JUSWINOOP B SB JUBAJ[DI ST odar ayJ,
‘sa1garens Juawdo[oaap

yInoA ur uorsnpour 110ds Jo 9[0I 3y} U0
doueprng oyy1oads sapraoid Apnis oy,

‘samorjod syrods

PpUE UOIBONP? J0J SUOTIBPUIUIWIODAT
se pajuawaIdwI 9q Ued JUIWNIOP
a3 ur padoJaAdp SUOISIOAP Y,

“JUSTIISIAUT

pue JuswAo[dwa 10J a1MyNd £33y ©

st sowwergoid syrods pue [euoneonpa
PpaInionns-fam Jo uoneidaiur ay,
'SaNIUNWIWOD paSejueApeSIp

pue oidoad uno£ 10J Surpying
Ayoeded ur 3soAut 03 19430580] A19s0[0
Sunpom spuswwiodar OJSANN
‘sanmuniroddo [enba pue uorsnpour
Teoos Sunowoid 10§ [003 A3 & ST

gSd pue 1ods ySnoiy) juowromodury

JjuowdoroAap

PUB JUIWISIAU]
"UOTRUTWILIOSIP
soonpai pue Ajrenba
Iopuagd sajeidajur
Ayanoe pue yods

03 ssaoo® SIS pue

s, uowom Sursearouy
‘Sururen pue

sfopour AyrfiqeAordurd
pue drysiopes]
Surpraord (dV &)
werS01J UOHBIA[Ad0Y
YINo X 2y} JO Uoneard
“YINoK J0J SIS [e100S
JO 20IN0S JUI[[0X3

ue are pods pue gJ

L
£orjod Jo s1sayIukg
310ds

y3noxy suonemndod
pazijeursrew

J0j soonoeId

1599 urdojoaap

pue Sunerdajur

UO Sa1pnis ase)
‘sjuawIssasse 1oeduwr
pue s1oafoxd jonid
Jusuromoduwid yInoA
woIj BIRP JO SISA[RUY
‘s1opjoyayess uods
pUE S37els Jaquiawl

OOSHNN Pim
UOTI)NSUO0d [eqO[D)

pazijeurgrewt

Jo uonei3ajur
pUE JUSWOUBADPE
[e100S 313

10j sawrjod 110ds
pU® UOIBONPd
earsAyd poddng
‘Sururen

Hd 2AISNUT

pue pazijeroads
y3noryy

SIS yaim apdoad
Sunof dinbg
‘Juowdo[aAap
JTWIOU00d

pue [BID0S 10
A3arens e se 4S4
pue 1ods ySnoxyy
Juowromodurd
Sururyop

pue Suumionng

€¢0C
OOSINN

SINTANOR TR[NOLUINORIXH
‘STUIAd s10dg ‘Jootyos

Je uoneONpa [edIsAy{ :Aq
QUOp 9g UBD 9A0QR Y],
SIIYS JO

yimois ayJ, ‘uonedronred
[BI00S ATIOY ‘90UpPUO0d
-J12S ‘oouspuadapuy

Surprmq

‘Gunyew UOISIOY Ayedeo [eros mods « - »
. l 1S19p *SOAI] JI9Y) UT swa[qoId 1eoo] yim uoneradood  ygnoiy soead pue y202-900C
oy ], ;yusuomodwd puy S : : : uoneordde
JWIAIIXD JAJOS PUE JATIOR AJ[RIO0S doead [euoT)RUIIUT UOISN[OUT [0S
uonoeIANUL 9J11 Jo Ayrenb - . : : o Joareq
210w 9q 03 a1doad 198 03 os[e Inq ‘1 0] UOTINGLIJUOD pue s199JunjoA Surpuas Sunjowoid ‘prods
eI00S 9ATIOIPH s,a1doad ur juowoAsoIdwir Ue pue dwr) . T . : : (VOIr) Aouady
. : B : : : daay] 03 A31A130® UR ATUO JOU ST J10dS  ‘UOISNOUI [RIO0S 19132q arnjonnseryur spods Sn0oIy} s90IN0S3I
sTIys drysiopea] ‘dnoid 921j JO asn 1918213 ' 01 PeI] Ued J10dg . e y P i . uoneradoo)
sonssT 9oead pue Juowdo[oAdp 911 YI[eay JOySIH Surping ‘saarajor uewny Ayjpeay jo
' UI JI0M 01 ATIqY ; : e . [eUOT}RUIIUT
. reuosiad 3urAjos 103 [njasn ST 0dg pue s1ourex Sururen Sururen ‘yrods 03
Gurpueisiopun [enjnjg : : \ : s s ueder
! sowwerdoid syrods ssa00e Juraordwy
:ST[IS Teuosiadiajuy :
Jo uoneyuawardwy
S2A1I02[qO
aaa1yde 01 LIy
‘SUOIIOWS JO [OIIU0D YT,
‘uoryeradooo 10y Ayoeded
Y, ‘aaneniur jo yuds
9y, ‘J9s JO uoneuwjje
SUL -S[[B[s d1seq
passadord sapuaadwo) Kpn3s SIy) JO anJeA pappy uoIsnpPuo) S nsay Ay ASojopoyloN EYNGRE] T} 183K ‘(s)royny

$1x3) pue sowwei3oid Jo SISOYIUAS *g d[qe], WOILJ ponunuo)

285/290

Belabbes, Ben Rakaa, & Hafidi Alaoui; Phys. Educ. Sport. Stud. Res. 2025; 4(3); 275-290. doi: 10.56003/pessr.v4i3.613


https://doi.org/10.56003/pessr.v4i3.613

Table 3. Competencies Frequency (%) in the Programs

Competency Frequency (%)
Communication 5(11.11)
Autonomy 4 (8.89)
Cooperation 4 (8.89)
Ability to Act in a Group 2(4.44)
Self-confidence 3(6.67)
Self-esteem 3(6.67)
Empathy 2(4.44)

Table 3 presents the frequency of social competencies identified across the
educational programs and policy documents included in the review. Communication
emerges as the most frequently emphasized competency (11.11%), indicating its
central role in fostering interpersonal interaction and collaborative learning within
physical education and broader educational settings. Autonomy and cooperation
follow with equal frequencies (8.89% each), reflecting curricular priorities that aim
to develop learners capable of both independent functioning and effective
participation in group activities.

Self-confidence and self-esteem, each appearing at a frequency of 6.67%, highlight
an increasing acknowledgment of psychological and emotional well-being as integral
to holistic student development. By contrast, competencies such as empathy and the
ability to act in a group (each at 4.44%) are less prominently represented in the
analyzed documents. This suggests potential gaps in the integration of emotional
intelligence and social cohesion within current educational frameworks, indicating
areas where curricula may benefit from a more explicit emphasis.

Overall, the distribution of competencies in Table 3 reflects a pattern in which
communication, autonomy, and cooperation constitute the primary focus of
educational programs. In contrast, competencies associated with emotional
awareness and collective action appear less frequently. These findings align with
broader policy objectives emphasizing learner agency, interpersonal skills, and
personal development, yet also point to opportunities for strengthening empathy-
based and group-oriented competencies in future program designs.

DISCUSSION

This study highlights the emphasis placed by Moroccan educational and sporting
Initiatives on autonomy and social development, resonating with the priorities
established by the Ministry of National Education (2013) to promote physical and
sports education (PSE) as a means of promoting equity. These orientations align with
the observations of Burnett (2023), who emphasizes the importance of leadership
skills in sports governance and their applicability to educational contexts. However,
our findings reveal a more systemic integration of these skills into Moroccan policies
compared to Burnett's study, suggesting a proactive approach to developing
autonomy and leadership in diverse demographic groups, including school-going
girls (Ministry of National Education, 2013).

This divergence underscores the distinct potential of Moroccan initiatives to
address gender disparities, a key issue in your research on basketball as a tool for
female empowerment.

Complementing this, the emphasis on cooperation and group dynamics in our
data is echoed in the work of Suryadi et al. (2024), who demonstrate that cooperative
learning strategies in PES significantly improve social skills. This convergence
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suggests a global consensus on the value of teamwork; however, our study is
distinguished by its grounding in Moroccan legislative frameworks, notably
Framework Law 51-17, which facilitates the deliberate integration of social skills into
sports and educational programs (Ministry of National Education, Vocational
Training, Higher Education and Scientific Research, 2021). In contrast to the broader
contexts explored by Suryadi et al. (2024), our analysis focuses on how national
policies influence pedagogical practices to promote gendered inclusion, a factor
directly relevant to basketball programs designed to empower Moroccan girls in the
face of socio-cultural barriers.

The emphasis on self-confidence and self-esteem in our results is corroborated by
Sarkar & Page (2022), who associate these qualities with resilience in elite sports.
Extending these observations to Moroccan educational contexts, our study suggests
that self-confidence is essential not only for academic success but also for girls'
personal development in disciplines such as basketball (Ministry of National
Education, Vocational Training, Higher Education and Scientific Research, 2022).
This perspective broadens the application of Sarkar and Page's work, arguing for
pedagogical strategies that cultivate these qualities beyond athletic elites, in
alignment with international recommendations for inclusive education (UNESCO,
2014). These findings reinforce your thesis argument that basketball can serve as a
platform for developing assertiveness in girls and overcoming gender stereotypes.

However, the under-representation of empathy in our data, at just 4.44%, raises
concerns similar to those expressed by Darnell (2011), who criticizes the lack of deep
cultural engagement in sport for development programs. This low prioritization of
empathy can be attributed to an excessive focus on measurable skills, such as
leadership, to the detriment of the emotional dimensions essential to social cohesion
(Ministry of National Education, Vocational Training, Higher Education and
Scientific Research, 2021). In the Moroccan context, where cultural norms often
value emotional restraint, particularly among girls, this gap limits social integration.
To remedy this, strategies such as integrating guided reflection activities or empathy-
based role-playing, inspired by Darnell's approaches, could be incorporated into PE
and basketball programs. For example, team exercises that require girls to express
and understand the perspectives of their teammates could reinforce this skill.

The Moroccan legislative framework, notably Framework Law 51-17, reflects the
principles of inclusion championed by O'Leary & Khoo (2013) in their analysis of
sports laws in South Africa and Malaysia. While these authors focus on anti-
discriminatory frameworks, our study assesses the practical impact of these policies
on the development of social skills, revealing a need for ongoing evaluation to ensure
their effectiveness (Ministry of National Education, Vocational Training, Higher
Education and Scientific Research, 2021). This nuance enriches the debate on policy
implementation, emphasizing that laws alone are insufficient without rigorous
monitoring, an observation relevant to basketball initiatives aimed at promoting
gender equity in Morocco.

Despite the methodological robustness, several limitations need to be considered.
The restriction to publications in English and French likely excluded relevant studies
in Arabic, a language that is dominant in Moroccan educational research. This
linguistic limitation may have omitted local cultural perspectives crucial to
understanding gender dynamics in PES and sport, particularly basketball.
Furthermore, the targeted publication period (2013-2023) overlooked earlier work
that may be rich in theoretical or historical value, such as early Moroccan educational
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reforms. Finally, the exclusive use of academic databases may have missed grey or
unindexed sources, such as local NGO reports on women's sport. These constraints
suggest the need to broaden the search criteria in future work by including
multilingual sources and historical archives better to contextualize girls'
empowerment initiatives in Moroccan sports settings.

Limitations of the study

This review is limited by the scope of available documents, as only texts published
in English and French between 2013 and 2023 were included, which may exclude
relevant sources in other languages. The analysis relied on institutional and academic
documents that varied widely in structure and depth, potentially affecting the
comparability of reported competencies. In addition, data extraction and synthesis
were conducted manually, which may introduce subjective interpretation despite
efforts to ensure consistency. Finally, the review focuses largely on the Moroccan
context, which may limit the generalizability of findings to other educational
systems.

CONCLUSIONS

This review highlights that communication, autonomy, and cooperation are the
most emphasized social competencies across the analyzed educational and
institutional documents. Physical education—particularly team-based sports—
emerges as a key setting for strengthening these skills. In the Moroccan context,
socio-cultural constraints, especially those affecting girls’ participation, remain
significant barriers. Strengthening policy alignment, updating curricular guidelines,
and enhancing teacher training are essential steps for ensuring the sustainable
integration of social competencies into educational practice. Overall, fostering these
competencies through inclusive and sport-supported approaches can promote holistic
student development and contribute to national efforts toward equity and
empowerment.
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